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ESL AT CAVE HILL
The ESL programme at Cave Hill started out as a Business English course for employees of the
PDVSA state oil company of Venezuela in 2008 in the Department of Language, Linguistics and
Literature. Today, the programme is housed in the Centre of English Language Learning and
Teaching at the university and has grown to offer various aspects of English for Special Purposes
(ESP). To date we have already offered:
 Business English to PDVSA –Venezuela
 English with Tourism and Business- Panama Bilingue, Panama
 Teach English Caribbean TESL Professional Development training for teachers- Ecuador
Ministry of Education
 ESL with Sustainable Development Management- FONTUR, Colombia
 English for the Pre-university student- Martinique
We are currently adding to our suite of niche offerings with the following courses:
 English Testing for Pilots
 English for HealthCare Professionals
 English in the Caribbean for Interpreters
Additionally, we are in the process of designing targeted academically focused workshops in the
following areas:
 English for Junior Faculty and Graduate Students
 English for Administrators in Tertiary Education
At the Cave Hill Campus, we design niche courses for and with the client, so that all courses are
highly interactive with the objective of developing students’ linguistic and communicative skills
in the areas of listening, speaking, reading and writing.
Our overall goal is to build a distinct, customer-focused brand that celebrates the unique
linguistic, cultural, historical and environmental assets of the Caribbean, while offering a worldclass, results-oriented academic experience. We therefore strive to create a hospitable learning
environment which encourages personal, academic and professional development by
supporting students in learning how to use English proficiently and authentically in varying
linguistic contexts.
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THE ESL PROGRAMME
Objectives
The objectives of the ESL course are as follows:
•

Students will self-assess and use appropriate strategies for developing oral, aural, reading
and writing proficiencies;

•

Students will learn strategies to develop an understanding of the rhythm and structure of
the language;

•

Students will reconstruct the phonological and grammatical pattern of the language based
on the integrative approach to teaching ESL;

•

Students will demonstrate meaningful ways of thinking about their own learning (critical
thinking) in the new language.

Learning Outcomes
By the end of the programme students should be able to:
•

identify, describe, explain and use appropriate writing patterns for academic purposes
(e.g. business letters, emails, essays- persuasion, narration, description, exposition);

•

read and listen for discriminatory purposes (e.g. identifying or differentiating certain
phonetic sounds);

•

read and listen for informative purposes (e.g. identifying specific information for specific
purposes);

•

read and listen for evaluative purposes (e.g. assessing and critiquing the value of the
information presented);

•

speak using long turns, (e.g. public speaking, responses to open-end questions);

•

outline steps to structure effective oral messages;

•

discuss and use effective strategies for speaking and listening, reading and writing;

•

report on various aspects of Caribbean culture.
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DESCRIPTION OF CORE ESL COMPONENTS
The ESL course comprises several individual components which are taught integratively. These
are:
•

Phonetics and phonology: trains the students to pronounce words correctly.

•

Language Arts: enables the students to see how the language functions as a grammatical
system in real life contexts.

•

Writing instruction: teaches students to view and use writing as a process where they first
brainstorm ideas on the topic, develop those ideas, revise, edit, explore and even apply
ideas to other settings. All of which are demonstrate the cyclical process of writing.

•

Reading comprehension: students learn that reading is comprehension and therefore they
are taught strategies which help them to better construct meaning of the texts they read.

•

Listening comprehension: students learn that listening is a very active process which
requires the listener to process information, construct meaning, interpret meaning and
respond appropriately. They are taught varying strategies which help them to carry out
these processes effectively.

•

Instructional conversation: conversation lessons are structured around themes which
relate to the other subject components on the courses. This allows for continuity,
expression of ideas and critical thinking which all feed into the other components,
particularly the development of ideas for writing.

•

Real world tasks: students use language in authentic settings when they are sent out to
complete tasks in the community. They use English on these occasions to survive. These
tasks help them to understand the need for implementing repair strategies and
understanding the importance of negotiating through the language until meaning is
understood. They are therefore compelled in real life situations to learn different ways of
expressing themselves for effective communication.

•

Oral presentation: students are taught how they can present their ideas orally in order to
build their confidence in speaking the language before an audience, particularly in an
extemporaneous manner as they grow in self-confidence and become less self-aware.
Students are taught how to focus on the ideas in the language, rather than on the form of
the language. In this way they start to think through the language rather than translate
from their native language to the target language.
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CULTURAL INTEGRATION ACTIVITIES
The cultural integration programme may consist of three components once a week depending
on the length of the course. These are intra/extra-curricular activities which are designed as
part of the curriculum.
Guest lectures/discussions: Professionals in various fields are invited to come in and discuss
their areas of expertise with the students. This is a dialogue, where students are given the
opportunity to interact with the speaker by asking questions, giving opinions, commenting on
remarks made and speaking to the area from their own experiences. Topics presented will
focus on a wide range of relevant issues on language, culture and business in Barbados. In
these sessions, participants will be given the opportunity to share some corresponding aspects
of their culture informally. The following are some of the general areas that will be considered:
•

Cultural Development of Barbados

•

Religion and Spirituality in Barbados

•

Sport: Emphasis on Cricket

•

Barbadian/Caribbean Cuisine

•

Music of Barbados: emphasis on calypso

•

Festivals of Barbados

Organised tours: Students learn how to take notes and sift through information for relevant
points, or main ideas when given tasks to complete on tour of cultural sites around the island.
They are given the opportunity to interact with tour guides and individuals besides their
instructors; hence, attuning their ears to different accents and prosodies, so as not to become
accustomed to a single accent and rhythm of English.
The tours are conceptualised with the exposure of students to the authentic use of language in
an English speaking territory in mind; while also helping to expand their knowledge of the
geographical, socio-historical and cultural landscape of the island. Students are in effect
learning about sociolinguistics, that is, the use language within a cultural context/speech
community. The trips can include visits to the following selected locations:
1. Historic Bridgetown
2. Harrison’s Cave/ Welchman Hall Gully
3. Mount Gay Distillery/ St. Nicholas Abbey
4. Island Safari/island tour
5. Barbados Museum tour
6. Atlantis submarine tour
Service Learning: Students may be assigned to work with a service organisation which aims to
improve the lives of the less fortunate (depends on the availability of projects). Students are
part of the planning and execution phases of each project, and so they learn how to use the
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language to negotiate meaning, interact within a group and use the language to solve
problems. The organisations with which students can work include:
•

The Barbados Vagrants and Homeless Society

•

The Precious Touch Foundation: grants terminally ill children a wish

•

RSPCA: Royal Society for the Prevention of Cruelty to Animals

•

Barbados Family Planning (BFP)

•

National United society for the Blind (NUSB)

•

Autism Association of Barbados

•

Barbados National Organisation of the Disabled (BARNOD)

•

Barbados Association of the Blind and Deaf

TEACHING APPROACHES, METHODS, STRATEGIES, AND TECHNIQUES
The philosophy which drives the programme translates into a communicative, integrative
approach to pedagogy. Grammar is taught with the aim of making students aware of the
relationship between linguistic form and communicative function. Additionally, students will be
taught using an integrative approach to learning so that learning becomes more meaningful. In
this approach one skill is reinforced through the use of other language modalities. For example,
writing will be taught by first speaking about the topic to draw up background knowledge. The
student might then watch and listen to a video on the topic, to get a visual representation of
the subject. They may then read something related to the subject to broaden their
understanding. In this way, the student is constructing relevant meaning about the topic so
that it becomes more meaningful for them in making real connections to what they already
know about the subject area. It broadens their knowledge of the subject areas while boosting
ideas for writing about the topic.
“Learning by doing” is another important philosophy our programme. This means that students
are involved in using the language in context rather than in isolation. Students are regularly
given real world tasks in the community so that they apply what they learn in the classroom to
the real-world.
Theoretically and philosophically, the programme supports use of the native language as an
entry point or scaffold to cognitive and academic tasks in English in which students might not
otherwise be able to engage. This purposeful use of the native language is systematically
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planned and is used to build metalinguistic knowledge in very structured settings and tasks.
Under no circumstances will the native language be used as the primary vehicle for teaching
English.
Complementing our philosophy will be a scientifically-based, research-driven framework for
understanding the gains students have made on the programme given the relatively short-time
frame and the methodological and pedagogical approaches utilised.
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